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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Literature 
 
Instructional Unit: A. Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters uncertain 

 
Standard Alignments (Section 2) 

Knowledge: (CA) 2,3 
CCSS: 11-12.RL.1 
NETS: N/A 
Performance: 1.6, 3.5 

 
Unit (Section 3) 

Learning Targets: 
 
• Identify, extract, and quote text that supports inferences and analysis of the text   
 
• Articulate the differences between explicit textual references and inferences 

drawn from a text 
Instructional Strategies: 
 
• Students will: 

• write analytical responses with various reading selections 
• analyzing quotes for different literary devices  

• Teachers will provide feedback using a department scoring guide that will indicate 
what the student does correctly and what needs improvement 

• AR Work: 
• The teacher will project or provide a copy of a model AR and together with the 

class analyze the characteristics of a good analytical response emphasizing 
effective organization  

• Student will critique their own AR and provide commentary on what they did 
correctly and what they need to improve so that future ARs will be properly done 

Assessments/evaluations: 
 
• Formative:  

• Quote/passage analysis 
• Class discussion 

• Formative/summative:  
• Analytical responses, literary analysis essays  
• Analyzing quotes for different literary devices   

• Summative:  Literary analysis essay using department scoring guide 
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Sample Assessment Questions: 
 
• In the passage from Huckleberry Finn where Huck says of Jim, “I knowed Jim was 

white inside and I reckoned he say what he did,” explain the inferred insult in Huck’s 
compliment. 

• Literary analysis essay prompt:  
Instructional Resources/Tools: 
 
• Textbook or novel 
• Selected passages from nonfiction and imaginative literature  
Cross Curricular Connections: 
 
• Social Studies: 

• The study of the time period and region in relationship to slavery at that time  
• Introduction of the Realism period  with a study of Huck Finn and talking about 

the culture of that time and place, laws, etc. 
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Literature 
 
Instructional Unit: B. Determine two or more themes or central ideas of a text 
and analyze their development over the course of the text, including how they 
interact and build on one another to produce a complex account; provide an 
objective summary of the text 

 
Standard Alignments (Section 2) 

Knowledge: (CA) 2  
CCSS: 11-12.RL.2 
NETS: N/A 
Performance: 1.6 

 
Unit (Section 3) 

Learning Targets: 
 
• Articulate two or more themes of a fictional text, providing specifics from the 

text to support the response 
  

• Determine how themes progress and develop over the course of a text 
 
• Detail how specific characters, setting, and elements of the plot reveal and 

support the themes of the text  
Instructional Strategies: 
 
• The teacher will lead a class discussion of theme/s including specific detail 
• In small groups/pairs, students will analyze a passage and determine theme/s using 

specific evidence 
• Students will: 

• practice text annotation after teacher instruction 
• analyze themes in a variety of texts and provide written summaries of them   

Assessments/Evaluations: 
 
• Formative: 

• Multiple cold read of literature passages with discussion or written analysis of 
theme 

• Practice ACT reading passages and multiple choice questions from them 
• Annotation of passage from various places within a work of literature  

• Summative: 
• Literary analysis using department scoring guide  
• Common assessments 

Sample Assessment Questions: 
 
• What literary elements from the text contribute to the development of the theme? 
• In The Great Gatsby, how is setting relevant to the theme of the novel?  
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Instructional Resources/Tools: 
 
• Textbooks  
• Novels 
• Selected literary passages 
Cross Curricular Connections: 
 
• Social Studies:   Study of the 1920’s prior to reading The Great Gatsby.  Students 

research the 1920’s and do class presentations on the culture, economy, social aspects 
of the 1920’s     

 
Depth of Knowledge  (Section 5) 

DOK: 4   
 
 
 
 

  
 
  



	  
 	  

Board Approved 8-3-15 
 

5 

Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Literature  
 
Instructional Unit: C. Determine the meaning of words and phrases as they are 
used in the text, including figurative and connotative meanings; analyze the 
impact of specific word choices on meaning and tone, including words with 
multiple meanings or language that is particularly fresh, engaging, or beautiful 

 
Standard Alignments (Section 2) 

Knowledge: (CA) 2  
CCSS: 11-12.RL.4 
NETS: N/A 
Performance: 1.6 

 
Unit (Section 3) 

Learning Targets: 
 
• Determine the figurative and connotative meaning of words and phrases based 

on how they are used in a text  
 
• Explain the author’s intention in the use of figurative language, i.e., metaphor, 

simile, personification, understatement, hyperbole, paradox, irony 
 
• Identify and explain the tone of a passage and the impact of the author’s choice 

of diction on the tone of the passage 
 
• Articulate how specific word choice and language affects the overall meaning of 

a work  
Instructional Strategies: 
 
• The teacher will: 

• provide examples of tone words and their impact on meaning in both literary text 
and examples from newspapers, etc.   

• direct a discussion of passages to analyze the different tones 
• Students will: 

• compare a passage written in various tones, per teacher instruction  
• highlight specific words and phrases from a passage and explain their impact 
• write a letter in various tones  

Assessments/Evaluations: 
 
• Formative:    

• Compare a passage from Twain’s Huckleberry Finn to the same passage in John 
Clinch’s Finn and analyze how diction and syntax determine the tone 

• Students will tell which words or phrases in the passage contribute to the formal 
tone? 
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• Summative:   Accurately answer multiple choice questions and essay prompts 
dealing with tone 

Sample Assessment Questions: 
 
• What figure of speech is used in the following sentence? 
• Which words or phrases in the following passage contribute to the formal tone? 
• Essay prompt:  Evaluate the tone in Edith Wharton’s novelette Ethan Frome  
Instructional Resources/Tools: 
 
• Textbooks 
• Novels 
• Short stories 
• Sample imaginative literature passage  
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Literature 
 
Instructional Unit: D. Demonstrate knowledge of eighteenth-, nineteenth- and 
early-twentieth-century foundational works of American literature, including 
how two or more texts from the same period treat similar themes or topics 

 
Standard Alignments (Section 2) 

Knowledge: (CA) 2  
CCSS: 11-12.RL.9 
NETS: N/A 
Performance: 1.9 

 
Unit (Section 3) 

Learning Targets: 
 
• Evaluate how different forms of fiction (plays, short stories, novels, essays, etc.) 

foundational works of American literature from the same time period, address a 
similar theme or topic, and how those works reflect or reject the values 
commonly associated with the time period in which they were created 

 
• Compare and contrast texts from the same period to reveal differences and 

similarities in style, theme, characters, tone, etc.  
Instructional Strategies: 
 
• Students will compare and contrast specific literary passages 
• The teacher will lecture on archetypes, then students will discuss the author’s use of 

archetypes and their presence in specific literary works 
Assessments/Evaluations: 
 
• Formative:  Teacher observation of class discussion                       
• Summative:  

• Multiple choice questions on a test 
• Analytical response 
• Literary analysis essay 

Sample Assessment Questions: 
 
• Which of the following topics are commonly found in the literature of the Colonial    

Period?   
• Which of the following best indicates that Huckleberry Finn was written during the 

Realism Period? 
Instructional Resources/Tools: 
 
• Novels 
• Selected literary passages 
• Documents 
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Cross Curricular Connections: 
 
• Social Studies:   Connections are made historically, socially, and economically for 

the setting of Huck Finn and satire of the time period 
 

Depth of Knowledge  (Section 5) 
DOK: 4   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Literature 
 
Instructional Unit: E. By the end of grade 11, read and comprehend literature, 
including stories, dramas, and poems, in the grades 11 – CCR text complexity 
band proficiently, with scaffolding as needed at the high end of the range 

 
Standard Alignments (Section 2) 

Knowledge: (CA) 2  
CCSS: 11-12.RL.10 
NETS: N/A 
Performance: 1.5 

 
Unit (Section 3) 

Learning Targets: 
 
• Read and comprehend a wide range of fictional texts, including those at and 

above grade level 
 
• Demonstrate proficiency in the skills outline in Reading: Literature for Grades 

11-12 
Instructional Strategies: 
 
• The teacher will: 

• lecture and provide examples of literary elements and techniques that students 
must know in order to analyze fiction  

• formatively go over the answers of the practice of cold readings and 
discuss/explain what the correct answers are and why 

• Students will do cold reads and answer multiple-choice questions over them.  
Outcome should be that students will: 
• improve on their success at reading new material  
• be able to answer literary analysis questions as they become more comfortable 

with the elements of literary analysis 
Assessments/Evaluations: 
 
• Formative:   

• Practice reading passages from ACT tests 
• Reading text from various genres during the course 

• Summative:  
• Common assessment over novels 
• Analysis essays of both fiction and nonfiction readings 
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Sample Assessment Questions: 
 
• In line 14 of the provided reading, the literary element is: 

a) tone   
b) satire   
c) irony   
d) synecdoche 

• What sentence in the provided passage is the best example of  the theme of the play? 
Instructional Resources/Tools: 
 
•  Literary passages and works  
•  Practice ACT passages 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 1  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Informational Text 
 
Instructional Unit: F. Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters uncertain  

 
Standard Alignments (Section 2) 

Knowledge: (CA) 3,4,6  
CCSS: 11-12.RI.1 
NETS: 3a-c; 4c; 5a; 6a 
Performance: 1.2, 1.5, 1.8, 3.5, 3.6, 4.1 

 
Unit (Section 3) 

Learning Targets: 
 
• Cite strong and thorough textual evidence to support inferences and analysis of 

the text  
 
• Articulate the differences between explicit textual references and inferences 
 
• Identify, extract, and quote text to thoroughly support a response  
Instructional Strategies: 
 
• The teacher will model: 

• analytical responses with various nonfiction selections 
• summarizing and paraphrasing of nonfiction passages 

• Students will write: 
• analytical responses for various nonfiction selections 
• summarizes and paraphrases of various nonfiction selections    

Assessments/Evaluations: 
 
• Summative:   

• Analytical response to nonfiction prompts 
• Persuasive research essay 

Sample Assessment Questions: 
 
• What inference can be made from paragraph 3 of the provided passage? 
• What are the main differences in what is included in a paraphrase from a summary?  
Instructional Resources/Tools: 
 
• Nonfiction reading texts 
Cross Curricular Connections: 
 
• N/A   
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Depth of Knowledge  (Section 5) 
DOK: 3 
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Informational Text 
 
Instructional Unit: G. Determine the meaning of words and phrases as they are 
used in a text, including figurative, connotative, and technical meanings  

 
Standard Alignments (Section 2) 

Knowledge: (CA) 1,3,6,7  
CCSS: 11-12.RI.4 
NETS: N/A 
Performance: 3.3, 3.4 

 
Unit (Section 3) 

Learning Targets: 
 
• Understand figurative, connotative, and technical meanings of words or phrases 

in a grade-level text    
Instructional Strategies: 
 
• The teacher will: 

• instruct on the different types of context clues that writers use and how to identify 
them 

• provide practice (formative) examples and do them with the class as a group 
• Students will: 

• locate 
• identify  
• analyze how an author uses  
figurative, connotative, and technical language in specific works   

Assessments/Evaluations: 
 
• Formative/summative:   

• Analytical responses 
• Graded discussions/Socratic seminars 

Sample Assessment Questions: 
 
• How does the diction in this passage help to define the setting of the text? 
• What is the connotation of the word __________? 
Instructional Resources/Tools: 
 
• Nonfiction reading texts 
Cross Curricular Connections: 
 
•  N/A 
 

Depth of Knowledge  (Section 5) 
DOK: 2  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Informational Text 
 
Instructional Unit: H. Determine an author’s point of view or purpose in a text 
in which the rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text  

 
Standard Alignments (Section 2) 

Knowledge: (CA) 1,3,6,7 
CCSS: 11-12.RI.6 
NETS: N/A 
Performance: 1.2, 1.5, 1.9 

 
Unit (Section 3) 

Learning Targets: 
 
• Determine an author’s point of view or purpose in a text in which the rhetoric is 

particularly effective  
 
• Analyze how the author’s style and content contribute to the power, 

persuasiveness, and appeal of the text 
Instructional Strategies: 
 
• The teacher will: 

• lecture on the different types of rhetorical devices that an author uses to reveal 
point of view 

• lecture/instruct on what the different points of view are in writing 
• provide sample passages and go through them with the class as a whole for 

practice  
so students will be able to read a passage on their own and identify point of view 
and/or purpose in written text 

• Students will: 
• analyze an author’s point of view and intent 
• identify and evaluate an author’s techniques and word choice   

Assessments/Evaluations: 
 
• Formative/summative:  

• Analytical response 
• Unit test 

Sample Assessment Questions: 
 
• Explain how the author first gave an indication of the point of view of the document. 
• What line best contributes to the persuasiveness of the author’s argument in the 

passage? 
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Instructional Resources/Tools: 
 
• Nonfiction reading texts 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Informational Text 
 
Instructional Unit: I. Integrate and evaluate multiple sources of information 
presented in different media or formats (e.g., visually, quantitatively) as well 
as in words in order to address a question or solve a problem   

 
Standard Alignments (Section 2) 

Knowledge: (CA) 1,3,5-7 
CCSS: 11-12.RI.7 
NETS: 1a-c; 2b,c; 3-6 
Performance: 1.2, 1.4, 1.5, 1.9 

 
Unit (Section 3) 

Learning Targets: 
 
• Address a question or solve a problem by integrating and evaluating multiple sources 

of information that are presented in various media  
Instructional Strategies: 
 
• The teacher will: 

• lecture/instruct on how to identify credible sources of research using examples 
from: 
• databases 
• print medium  
• websites 

• explain the difference between paraphrasing and summarizing and provide 
practice for students 

• Students will: 
• take a teacher provided source and find an additional, credible source that could 

be used to address a question or solve a problem  
• paraphrase and summarize information from multiple sources  

Assessments/Evaluations: 
 
• Formative/summative:  One page response 
• Summative:  Research paper – assessed using a scoring guide 
Sample Assessment Questions: 
 
• The video shows a visual account of the trial.  How is the visual account more 

effective than the written account given in your text? 
• Evaluate how you would use the source below in your report. 
Instructional Resources/Tools: 
 
• Nonfiction reading texts  
• Videos  
 



	  
 	  

Board Approved 8-3-15 
 

17 

Cross Curricular Connections: 
 
• Technology Applications:   Utilizing different forms of technology for research 
 
 

Depth of Knowledge  (Section 5) 
DOK: 4   
 
  



	  
 	  

Board Approved 8-3-15 
 

18 

Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Informational Text 
 
Instructional Unit: J. Analyze seventeenth-, eighteenth-, and nineteenth-
century foundational U.S. documents of historical and literary significance for 
their themes, purposes, and rhetorical features 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,3,4,6,7   
CCSS: 11-12.RI.9 
NETS: 3; 5 
Performance: 1.6, 1.9, 4.2 

 
Unit (Section 3) 

Learning Targets: 
 
• Students will analyze 17th, 18th, and 19th century foundational U.S. documents of 

historical and literary significance for their themes, purposes, and rhetorical features 
 
• Identify rhetorical strategies employed in 17th, 18th, and 19th century foundational US 

documents of historical and literary significance  
Instructional Strategies: 
 
• The teacher will: 

• lecture/instruct on the different rhetorical devices and elements and provide 
examples for students from different time periods 

• provide examples of language styles and word denotations from the different time 
periods and provide practice for the students in identifying them 

• Students will compare and contrast foundational US documents for: 
• literacy 
• effective use of rhetorical features  

Assessments/Evaluations: 
 
• Formative/summative:  Analytical response 
• Summative:  Unit test 
Sample Assessment Questions: 
 
• Which of the following rhetorical devices is not found in the text? 
• How does the point of view contribute to the author’s purpose? 
Instructional Resources/Tools: 
 
• Nonfiction reading texts such as historical documents like: 

• The Declaration of Independence  
• Martin Luther King’s Birmingham “I Have a Dream” speech 
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Cross Curricular Connections: 
 
• Social Studies:   Reading nonfiction historical text  
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Reading Standards for Informational Text 
 
Instructional Unit: K. By the end of grade 11, read and comprehend literary 
nonfiction in the grades 11–CCR text complexity band proficiently, with 
scaffolding as needed at the high end of the range 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,3,4,6,7 
CCSS: 11-12.RI.10 
NETS: 2b; 3c,d; 4c,d 
Performance: 1.4 

 
Unit (Section 3) 

Learning Targets: 
 
• Read informational text at the eleventh-grade level 
Instructional Strategies: 
 
• The teacher will: 

• model and provide nonfiction texts at the 11th grade reading level 
• provide students texts for them to practice 
• instruct on strategies for reading nonfiction such as utilizing ancillary materials 

provided with the text  
Assessments/Evaluations: 
 
• Formative: 

• Study guides 
• Analytical responses 

• Summative:  Common assessment 
Sample Assessment Questions: 
 
• What ancillary materials provided in the text would provide insight to the purpose of 

the text? 
• Where would you look to find the purpose of a particular paragraph in a nonfiction 

text?   
Instructional Resources/Tools: 
 
• Print and non-print informational text such as: 

• magazine articles  
• journal articles 

• Books 
• iPad 
• Computer  
 



	  
 	  

Board Approved 8-3-15 
 

21 

Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: L. Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and relevant and sufficient 
evidence 
a.  Introduce precise, knowledgeable claim(s), establish the significance of the 

claim(s), distinguish the claim(s) from alternate or opposing claims, and 
create an organization that logically sequences claim(s), counterclaims, 
reasons, and evidence 

b.  Develop claim(s) and counterclaims fairly and thoroughly, supplying the 
most relevant evidence for each while pointing out the strengths and 
limitations of both in a manner that anticipates the audience’s knowledge 
level, concerns, values, and possible biases 

c.  Use words, phrases, and clauses as well as varied syntax to link the major 
sections of the text, create cohesion, and clarify the relationships between 
claim(s) and reasons, between reasons and evidence, and between claim(s) 
and counterclaims 

d.  Establish and maintain a formal style and objective tone while attending to 
the norms and conventions of the discipline in which they are writing  

e.  Provide a concluding statement or section that follows from and supports 
the argument presented 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,3,4,6  
CCSS: 11-12.W.1a-e 
NETS: 3; 4a-c; 5a,c,d; 6a 
Performance: 1.2, 2.7, 3.1, 4.4   

 
Unit (Section 3) 

Learning Targets: 
 
• Introduce an argument, including opposing claims 
 
• Organize strong and logical reasons and evidence to support them 
 
• Introduce the argument and counterarguments in a persuasive manner 
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Instructional Strategies: 
 
• The teacher will instruct the students in the writing process 
• Students will:  

• brainstorming/outline their essay 
• write a first draft 
• peer/teacher edit with feedback for the persuasive essay 

Assessments/Evaluations: 
 
• Formative: 

• Pre-writing sheet 
• Thesis statement 
• Rough draft complete with works cited page 

• Summative:  The Persuasive Research Essay final draft – A common scoring guide 
will be used to assess the assignments  

Sample Assessment Questions: 
 
• Which organizational structure (cause/effect, compare/contrast, chronological order, 

etc.) would best enable you to convey your argument in this example? 
• Which claims do not include supporting evidence in the essay? 
• What words does the writer use to let the reader know that there is new evidence 

being presented in each paragraph? 
Instructional Resources/Tools: 
 
• Various samples of persuasive writing 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: M. Write informative/explanatory texts to examine and 
convey complex ideas, concepts, and information clearly and accurately 
through the effective selection, organization, and analysis of content 
a.  Introduce a topic; organize complex ideas, concepts, and information so 

that each new element builds on that which precedes it to create a unified 
whole; include formatting (e.g., headings), graphics (e.g., figures, tables), 
and multimedia when useful to aiding comprehension 

b.  Develop the topic thoroughly by selecting the most significant and relevant 
facts, extended definitions, concrete details, quotations, or other 
information and examples appropriate to the audience’s knowledge of the 
topic 

c.  Use appropriate and varied transitions and syntax to link the major sections 
of the text, create cohesion, and clarify the relationships among complex 
ideas and concepts 

d.  Use precise language, domain-specific vocabulary, and techniques such as 
metaphor, simile, and analogy to manage the complexity of the topic 

e.  Establish and maintain a formal style and objective tone while attending to 
the norms and conventions of the discipline in which they are writing 

f.  Provide a concluding statement or section that follows from and supports 
the information or explanation presented  

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,4 
CCSS: 11-12.W.2a-f 
NETS: 1b; 2a,b; 3a-c; 4a,b; 5a,c; 6a-c 
Performance: 1.6, 1.8, 2.2, 4.5  

 
Unit (Section 3) 

Learning Targets: 
 
• Write an informative piece, which examines and conveys complex ideas, 

concepts, and information 
a.   Students will write informative/explanatory essays to examine and convey 

complex ideas, concepts, and information clearly and accurately 
b.   Introduce a topic by organizing complex ideas and information and will 

build upon the topic to create a unified whole while utilizing headings, 
graphics, and multimedia when useful in aiding comprehension 

c.   Use appropriate and varied transitions and syntax to create cohesion and 
clarify relationships 
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d.   Use precise language and domain-specific vocabulary, utilizing techniques 
like metaphor, simile, and analogy to manage the complexity of the topic 

e.   Establish and maintain a formal style and objective tone following 
standard English and MLA style 

f.    Provide a conclusion that supports the information presented  
Instructional Strategies: 
 
• The teacher will instruct the students in the writing process 
• Students will:  

• brainstorming/outline 
• write a first draft 
• peer/teacher edit with feedback for an informative essay 

Assessments/Evaluations: 
 
• Formative: 

• Pre-writing activity 
• Thesis statement evaluation 
• Rough draft of essay 
• Department scoring guide 

• Summative:  The Informative Essay final draft – A common scoring guide will be 
used to assess the assignments  

Sample Assessment Questions: 
 
• How might you integrate the information from the chart into paragraph form for a 

paper on the topic? 
• Given the topic, which three questions would best narrow the research for an 

informational article? 
• Which transition phrase would be helpful to include before the conclusion? 
• Compare the process of ____________ to something else, using a simile. 
• Which words or phrases from the writing prompt indicate that this paper should be 

written in a formal manner? 
• What words or phrases from the concluding paragraphs reveal the significance or 

importance of the information being presented in the rest of the essay? 
Instructional Resources/Tools: 
 
• Various forms of informative writing 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: N. Write narratives to develop real or imagined 
experiences or events using effective technique, well-chosen details, and well-
structured event sequences 
a.  Engage and orient the reader by setting out a problem, situation, or 

observation and its significance, establishing one or multiple point(s) of 
view, and introducing a narrator and/or characters; create a smooth 
progression of experiences or events 

b.  Use narrative techniques, such as dialogue, pacing, description, reflection, 
and multiple plot lines, to develop experiences, events, and/or characters 

c.  Use a variety of techniques to sequence events so that they build on one 
another to create a coherent whole and build toward a particular tone and 
outcome (e.g., a sense of mystery, suspense, growth, or resolution) 

d.  Use precise words and phrases, telling details, and sensory language to 
convey a vivid picture of the experiences, events, setting, and/or characters 

e.  Provide a conclusion that follows from and reflects on what is experienced, 
observed, or resolved over the course of the narrative 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,4 
CCSS: 11-12.W.3a-e 
NETS: 1a,b; 2a; 4b; 5a,c; 6a-c 
Performance: 1.4, 2.1, 2.2, 4.4, 4.5 

 
Unit (Section 3) 

Learning Targets: 
 
• Write a narrative to develop real or imagined events narrative techniques, well-

chosen details, and structure event sequences effectively 
a.   Set out a problem, situation, or observation, establish point of view, 

introduce a narrator and/or characters and create a smooth progression of 
events 

b.   Use dialogue, pacing, description, reflections, and multiple plot lines to 
develop events 

c.   Use a variety of techniques to sequence events so that they build on one 
another to create a coherent whole and build toward a particular sense of 
mystery, suspense, growth, or resolution in the narrative 

d.   Use precise words and phrases, telling details, and sensory language to convey a 
vivid picture of the experiences, events, setting, and/or characters 

e.   Provide a conclusion that follows from and reflects on what is experienced, 
observed, or resolved over the course of the narrative  
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Instructional Strategies: 
 
• The teacher will instruct the students in the writing process 
• Students will:  

• brainstorming/outline 
• write a first draft 
peer/teacher edit with feedback for an narrative essay 

Assessments/Evaluations: 
 
• Formative: 

• Pre-writing chart 
• Rough draft of narrative essay 

• Summative:  The Narrative Essay final draft – A common scoring guide will be used 
to assess the assignments  

Sample Assessment Questions: 
 
• What statement best clarifies the problem the author is attempting to solve in the 

passage? 
• How does the use of dialogue in the paper contribute to the narration? 
• How does the writer create a sense of mystery in the passage? 
• Use a literary device or technique to provide a vivid picture of the event. 
• What sentence could be used to better conclude the narrative? 
Instructional Resources/Tools: 
 
• Various forms of narrative writing 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: O. Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, purpose, and 
audience 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,4 
CCSS: 11-12.W.4 
NETS: 1a,b; 2a,b,d; 3a; 4a-c; 5; 6 
Performance: 1.1, 1.2, 1.4, 2.6, 3.6, 4.5  

 
Unit (Section 3) 

Learning Targets: 
 
• Produce clear and coherent writing where organization and style are 

appropriate to task, purpose, and audience 
 
• Produce writing that is formal or informal, with diction appropriate to the 

audience 
Instructional Strategies: 
 
• The teacher will provide information about effective organization of information and 

audience appropriate to clear and coherent writing  
• Students will:	  

• write first drafts of directed prompts 
• peer/teacher edit with feedback  

Assessments/Evaluations: 
 
• Formative/summative:  Analytical response from nonfiction prompts 
• Summative:  Persuasive research essay  
Sample Assessment Questions: 
 
 
• How is the sentence below inappropriate for formal writing? 
Instructional Resources/Tools: 
 
• Sample papers 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: P. Develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach, focusing on addressing 
what is most significant for a specific purpose and audience  

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,3,4,7 
CCSS: 11-12.W.5 
NETS: 1a,b; 2b,c; 3b,d; 4c,d; 5a,d; 6b,d 
Performance: 1.7, 2.1, 3.3, 3.6, 4.3  

 
Unit (Section 3) 

Learning Targets: 
 
• Develop and strengthen writing by drafting, editing, and revising, addressing specific 

purpose and audience  
Instructional Strategies: 
 
• The teacher will: 

• provide: 
• specific guidelines for a particular type of writing 
• a specific scoring guide for students to use as they write 

• conference with students on rough draft for revision direction 
• Develop aspects of the writing process through: 

• brainstorming 
• peer/edit with feedback  
for all styles of essays. The focus here will be the students’ ability to follow the 
format of a given writing assignment   

Assessments/Evaluations: 
 
• Formative:  Students will write multiple versions of information per specific 

audience 
• Summative:  Students will write two versions of information for contrasting 

audiences 
• Common scoring guides will be used to assess the assignments 
Sample Assessment Questions: 
 
• What is the best way to revise the underlined sentence? 
• What audience would be most interested in this passage? 
Instructional Resources/Tools: 
 
• Sample papers  
 



	  
 	  

Board Approved 8-3-15 
 

30 

Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: Q. Use technology, including the Internet, to produce, 
publish, and update individual or shared writing products in response to 
ongoing feedback, including new arguments or information 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1,3-6  
CCSS: 11-12.W.6 
NETS: 1; 2a,b,d; 3c,d; 4b-d; 5b; 6b,d 
Performance: 1.4-1.7, 2.1,3.1, 4.6  

 
Unit (Section 3) 

Learning Targets: 
 
• Use technology, including the Internet, to produce, publish, and update writing 

products in ongoing essays and respond to ongoing feedback, which may include 
new arguments or information  

Instructional Strategies: 
 
• Students will: 

• compose essays on word processors and submit and edit on sites like turnitin.com 
• use databases for specific, teacher-directed prompts   

• The teacher will provide sample essays for students to edit for content and grammar   
Assessments/Evaluations: 
 
• Formative:  Rough drafts 
• Summative:  Final drafts – completed essays typed on word processors and editing 

has been completed on an editing site like turnitin.com    
Sample Assessment Questions: 
 
• Choose sounds that would provide interesting transitions and background for the 

presentation.  
• Is the font type appropriate for the audience? 
Instructional Resources/Tools: 
 
• Computer 
• iPads  
Cross Curricular Connections: 
 
• Technology Applications:   Utilizing computers to submit essays     
 

Depth of Knowledge  (Section 5) 
DOK: 4  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: R. Gather relevant information from multiple authoritative 
print and digital sources, using advanced searches effectively; assess the 
strengths and limitations of each source in terms of the task, purpose, and 
audience; integrate information into the text selectively to maintain the flow 
of ideas, avoiding plagiarism and over reliance on any one source and 
following a standard format for citation 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1-4,6 
CCSS: 11-12.W.8 
NETS: 1a; 2a; 3; 4a-c; 5a,c,d; 6a,b,d 
Performance: 1.5, 1.7, 2.7, 3, 3.3, 4.1  

 
Unit (Section 3) 

Learning Targets: 
 
• Gather information from multiple sources (print and digital) and assess strengths and 

limitations of each source in terms of task, purpose, and audience 
 
• Integrate information into a text while maintaining the flow of ideas and avoiding 

plagiarism 
 
• Follow MLA format for citation in work  
Instructional Strategies: 
 
• The teacher will: 

• instruct on the: 
• strengths and limitations of the different types of sources  
• different types of print and digital sources available and how to use them 

• provide: 
• formative evaluation sheets for students to practice  
• via projection or iPad models of how information can be integrated into 

student texts 
• Students will research with databases and other reliable websites to be incorporated 

into the given assignment – MLA format will be followed  
Assessments/Evaluations: 
 
• Summative:  Final copies of work using MLA format are submitted to turnitin.com – 

assessed using a common scoring guide  
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Sample Assessment Questions: 
 
• Using specific quoted evidence from a source, embed the information into the text of 

the paper. 
• Which of the following situations shows an example of plagiarism? 
Instructional Resources/Tools: 
 
• MLA guide 
• Sample articles 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: S. Draw evidence from literary or informational texts to 
support analysis, reflection, and research 
a.  Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate 

knowledge of eighteenth-, nineteenth- and early-twentieth-century 
foundational works of American literature, including how two or more texts 
from the same period treat similar themes or topics”) 

b.  Apply grades 11–12 Reading standards to literary nonfiction (e.g., 
“Delineate and evaluate the reasoning in seminal U.S. texts, including the 
application of constitutional principles and use of legal reasoning [e.g., in 
U.S. Supreme Court Case majority opinions and dissents] and the premises, 
purposes, and arguments in works of public advocacy [e.g., The Federalist, 
presidential addresses]”) 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1-4,6  
CCSS: 11-12.W.9a,b 
NETS: 1a; 2a; 3; 4a,b,c; 5a,c,d; 6a,b,d 
Performance: 1.2, 1.4, 2.5, 2.7, 3.3, 4.1  

 
Unit (Section 3) 

Learning Targets: 
 
• a.  Use evidence from literature to support analysis, reflection, and research in 

writing  
 
• b.  Use evidence from informational text to support analysis, reflection, and research 

in writing 
Instructional Strategies: 
 
• The teacher will: 

• instruct/lecture on the differences between paraphrasing, summarizing, and using 
direct quotations 

• instruct students on the two methods of organizing comparison/contrast writing 
• model & instruct students on embedding evidence into the text of their paper 

• Students will: 
• compare and contrast the arguments in two pieces of persuasive writing 
• research using databases and other reliable websites to be incorporated into the 

given assignment  
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Assessments/Evaluations: 
 
• Formative:  Completed rough draft in which students conference with the teacher –   

a common scoring guide will be used to: 
• assess the rough draft  
• provide direction for revision 

• Summative:  Completed research essay that shows all the steps of the writing process 
– a common scoring guide will be used to assess the assignments  

Sample Assessment Questions: 
 
• Describe how the physical traits of a character reflect their inner personality. 
• Explain the debate presented in the two articles.  What are the strongest examples of 

support for each side?  
Instructional Resources/Tools: 
 
• Various texts  
Cross Curricular Connections: 
 
• N/A  
 
 

Depth of Knowledge  (Section 5) 
DOK: 4   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Writing Standards 
 
Instructional Unit: T. Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of tasks, purposes, and audiences 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1-4,6  
CCSS: 11-12.W.10 
NETS: 1a; 2a; 3; 4a-c; 5a,c,d; 6a,b,d 
Performance: 1.2, 1.3 2.4, 2.7, 3.76, 4.1  

 
Unit (Section 3) 

Learning Target 
 
• Write regularly in formal as well as informal settings 
Instructional Strategies: 
 
• The teacher will: 

• provide: 
• regular opportunities for timed writing with prompts being drawn from the 

type of literature being studied at that time 
• prompts for both formal and informal settings after instructing students on the 

differences 
• instruct students on time management skills for timed writing 

• Students will use the writing process to compose essays using the method best suited 
for the assignment and time allotted   

Assessments/Evaluations: 
 
• Formative:  Ongoing essay writing – assessed using a scoring guide 
• Summative:  Timed writings – assessed using a scoring guide   
Sample Assessment Questions: 
 
• In the following passage from Joseph Conrad’s Heart of Darkness explain the 

author’s use of figurative language to establish theme. 
• In chapter 37 of Huckleberry Finn, Huck says of Jim “I knowed he was white 

inside.”  Explain how Huck believed that to be a compliment to Jim but how, in 
reality, it was an insult 

Instructional Resources/Tools: 
 
• Literary text 
• Timed writing scoring guide 
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Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 4 
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Speaking and Listening Standards 
 
Instructional Unit: U. Initiate and participate effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 11-12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively 
a.  Come to discussions prepared, having read and researched material under 

study; explicitly draw on that preparation by referring to evidence from 
texts and other research on the topic or issue to stimulate a thoughtful, 
well-reasoned exchange of ideas 

b.  Work with peers to promote civil, democratic discussions and decision-
making set clear goals and deadlines, and establish individual roles as 
needed 

c.  Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and 
promote divergent and creative perspectives 

d.  Respond thoughtfully to diverse perspectives; synthesize comments, 
claims, and evidence made on all sides of an issue; resolve contradictions 
when possible; and determine what additional information or research is 
required to deepen the investigation or complete the task 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 3-6 
CCSS: 11-12.SL.1a-d 
NETS: 2a,b 
Performance: 2.3 

 
Unit (Section 3) 

Learning Targets: 
 
• Effectively participate in one-on-one, group, and teacher-led discussions clearly 

articulating ideas and using persuasion by the following: 
a.   Prepare for discussions by reading and researching class materials 

beforehand, referring to text and research brought to the discussion, and 
draw from and build on the ideas of others in the discussion   

b.   Collaborate with members of a group to set guidelines, goals, and roles and 
be able to track goals and define roles when needed 

c.   Propel conversation by asking questions, incorporating others into the discussion, 
and verifying or challenging the ideas of others 

d.   Respond appropriately to others’ opinions by summarizing opposing ideas, 
supporting opinions, qualifying or justifying views, and making new connections 
based on evidence and reasoning  
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Instructional Strategies: 
 
• Teacher will provide: 

• parameters for discussions 
• Socratic seminars 
• graded discussions 
• a scoring guide: 

• for students outlining how they will be graded 
• and directions for presentations 

• Students will: 
• participate in: 

• Socratic seminars / graded discussions 
• small group discussions 

• utilize think, pair, square, share  
• create and participate in presentations  

Assessments/Evaluations: 
 
• Formative: 

• Discussions/seminars – assessed using teacher observation 
• Scoring guides: 

• Given to students beforehand and are used for evaluation 
• Provides the majority of feedback to students along with teacher comments 
• Whole group discussions are used, if warranted, on things well done along 

with things needing improvement  
• Formative/summative:  Discussion and presentation scoring guides  
Sample Assessment Questions: 
 
• What is the best way to anticipate the opponent’s argument so that you are better 

prepared to respond to questions or disagreements? 
• How could you verify the information your opponent gives during a debate is 

accurate? 
• Summarize the claims and supporting evidence from the speech. 
Instructional Resources/Tools: 
 
• Texts such as Malcolm X’s interview called “Necessary to Protect Ourselves” (both 

print and the actual interview shown on YouTube 
• Computer and print copies 
• Literary criticism articles over Huckleberry Finn  
Cross Curricular Connections: 
 
• Speech 
• Debate 
• Social Studies:   Legislative Seminar  
 

Depth of Knowledge  (Section 5) 
DOK: 2  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Speaking and Listening Standards 
 
Instructional Unit: V. Integrate multiple sources of information presented in 
diverse formats and media (e.g., visually, quantitatively, orally) in order to 
make informed decisions and solve problems, evaluating the credibility and 
accuracy of each source and noting any discrepancies among the data 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 3,5  
CCSS: 11-12.SL.2 
NETS: 3b,c; 4a 
Performance: 1.7, 2.1 

 
Unit (Section 3) 

Learning Targets: 
 
• Evaluate and use different forms of media to make informed decisions and solve 

problems while evaluating the credibility and accuracy of each source  
Instructional Strategies: 
 
• The teacher will: 

• instruct on the different media options available to the student 
• provide a checklist to help students evaluate for credible sources 

• Students will: 
• use various types of technology to determine credibility for use in a variety of 

presentations, such as: 
• PowerPoint 
• Prezi 
• Movie Maker software 

• evaluate sources and their features to determine their credibility as a valid source 
for use in presentations   

Assessments/Evaluations: 
 
• Formative/summative: – scoring guides to assess presentations 
Sample Assessment Questions: 
 
• What element of the text is lost with the oral interpretation? 
• What important information from the speaker’s presentation does the chart show? 
Instructional Resources/Tools: 
 
• Various texts and speeches 
Cross Curricular Connections: 
 
• Technology Applications:   Integrating technology into presentations  
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Depth of Knowledge  (Section 5) 
DOK: 3  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Speaking and Listening Standards 
 
Instructional Unit: W. Evaluate a speaker’s point of view, reasoning, and use 
of evidence and rhetoric, assessing the stance, premises, links among ideas, 
word choice, points of emphasis, and tone used  

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 5 
CCSS: 11-12.SL.3 
NETS: N/A 
Performance: 4.1 

 
Unit (Section 3) 

Learning Targets: 
 
• Define rhetoric, ethos, pathos, and logos 
 
• Evaluate a speaker’s point or view, reasoning, and use of evidence and rhetoric 
 
• Assess a speaker’s stance, premises, links among ideas, word choice, points of 

emphases, and tone used  
Instructional Strategies: 
 
• The teacher: 

• will provide scoring guides for presentations 
• and students (audience) will view speeches and analyze their content and 

effectiveness	  
• Students will evaluate public speeches for point of view, rhetoric, etc. 
Assessments/Evaluations: 
 
• Formative/summative:  Scoring guides to assess presentations and speeches 
Sample Assessment Questions: 
 
• What evidence did the speaker give to support his point of view? 
• What rhetorical devices were evident in the speaker’s argument? 
Instructional Resources/Tools: 
 
• Various speeches 
• Student-presented speeches 
Cross Curricular Connections: 
 
• N/A  
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Depth of Knowledge  (Section 5) 
DOK: 3  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Speaking and Listening Standards 
 
Instructional Unit: X. Make strategic use of digital media (e.g., textual, 
graphical, audio, visual, and interactive elements) in presentations to enhance 
understanding of findings, reasoning, and evidence and to add interest  

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 3,5,6 
CCSS: 11-12.SL.5 
NETS: 5a,c  
Performance: 1.4, 1.8, 2.7 

 
Unit (Section 3) 

Learning Targets: 
 
• Enhance the audience’s understanding of findings, reasoning, and evidence by 

incorporating digital media such as textual, graphical, audio, visual, or interactive 
elements into presentations smoothly and naturally 

Instructional Strategies: 
 
• The teacher will: 

• instruct, as needed, on the types of digital medial available to the students 
• provide: 

• samples of how digital media is used appropriately to enhance a presentation 
• a scoring guide for assessment of digital media in a presentation 

• Students will enhance speech/presentation on a given topic using: 
• Prezi 
• PowerPoint 
• Movie Maker software   

Assessments/Evaluations: 
 
• Scoring guides to assess presentations 
• Enhanced speeches/presentations on a given topic using: 

• Prezi 
• PowerPoint 
• Movie Maker software 

Sample Assessment Questions: 
 
• What music would provide interesting transitions? 
• How would you use the visual aspect of this presentation to enhance information, not 

just provide information? 
Instructional Resources/Tools: 
 
• Internet access 
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Cross Curricular Connections: 
 
• Technology Applications:   Integrating technology into presentations  
 

Depth of Knowledge  (Section 5) 
DOK: 4   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Speaking and Listening Standards 
 
Instructional Unit: Y. Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated or appropriate 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 6,7 
CCSS: 11-12.SL.6 
NETS: N/A 
Performance: 2.1 

 
Unit (Section 3) 

Learning Targets: 
 
• Adapt speech to a variety of tasks and contexts depending on purpose and audience 

demonstrating a command of formal English 
Instructional Strategies: 
 
• The teacher will: 

• provide model speeches for students to watch and critique 
• instruct on the differences between formal and informal speech and when each is 

appropriate 
• Students will: 

• practice speeches for a variety of tasks and contexts 
• recognize when to use formal or informal speech in a presentation   

Assessments/Evaluations: 
 
• Use formal speech in presentations 
• Presentation scoring guides 
Sample Assessment Questions: 
 
• Is the speaker’s volume level appropriate for the size of the room? 
• Is there evidence that the speaker looked up the pronunciation for any words he/she 

was unsure of? 
Instructional Resources/Tools: 
 
• Sample speeches 
Cross Curricular Connections: 
 
• Speech 
• Debate     
 

Depth of Knowledge  (Section 5) 
DOK: 2  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Language Standards 
 
Instructional Unit: Z01. Demonstrate command of the conventions of 
Standard English grammar and usage when writing or speaking 

 
 

Standard Alignments (Section 2) 
GLE/CLE: N/A 
Knowledge: (CA) 1,4 
CCSS: 11-12.L.1a,b 
NETS: N/A 
Performance: 2.2 

 
Unit (Section 3) 

Learning Targets: 
 
• Recognize that spelling, pronunciation, and meanings of words can change over time 
 
• Recognize that words can fall out of use, and that new words are being created 

constantly  
Instructional Strategies: 
 
• Teacher instruction of grammar and usage 
• Students will do grammar exercises over grammar concepts 
Assessments/Evaluations: 
 
• Grammar quizzes and tests given in ACT style to assist students in preparing for the 

ACT test 
Sample Assessment Questions: 
 
• What archaic meaning is being used when Miller says “All types of ‘corruption’ 

came spewing out’ in The Crucible? 
• Explain the evolution of the word “office.” 
Instructional Resources/Tools: 
 
• Dictionary 
• Thesaurus 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 2   
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Curricular Unit: Language Standards 
 
Instructional Unit: Z02. Demonstrate command of the conventions of 
Standard English capitalization, punctuation, and spelling when writing 

 
 

Standard Alignments (Section 2) 
GLE/CLE: N/A 
Knowledge: (CA) 1,4 
CCSS: 11-12.L.2a,b 
NETS: N/A 
Performance: 2.2 

 
Unit (Section 3) 

Learning Targets: 
 
• Use standard English capitalization, punctuation, and spelling with specific 

emphasis on hyphenation and spelling 
Instructional Strategies: 
 
• Teacher instruction/modeling of standard: 

• capitalization 
• punctuation 
• spelling  

• Students will do grammar exercises over grammar concepts 
Assessments/Evaluations: 
 
• Grammar quizzes and tests given in ACT style to assist students in preparing for the 

ACT test 
Sample Assessment Questions: 
 
• Which word is hyphenated correctly? 
Instructional Resources/Tools: 
 
• Grammar quizzes and passages to evaluate for correctness 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 2   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Language Standards 
 
Instructional Unit: Z03. Apply knowledge of language to understand how 
language functions in different contexts, to make effective choices for 
meaning or style, and to comprehend more fully when reading or listening 
a.  Vary syntax for effect, consulting references (e.g., Tufte’s Artful 

Sentences) for guidance as needed; apply an understanding of syntax to the 
study of complex texts when reading  

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 5,7  
CCSS: 11-12.L.3a 
NETS: N/A 
Performance: 1.6 

 
Unit (Section 3) 

Learning Targets: 
 
• Apply knowledge of language in different contexts by varying syntax for effect 

 
• Apply knowledge of language to make effective choices for meaning and style in 

writing  
Instructional Strategies: 
 
• Students will write drafts with specific word choice and a variety of sentence 

structures 
• The teacher will instruct students on tone and mood within different texts and how to  

use this knowledge to enhance student writing  
Assessments/Evaluations: 
 
• Scoring guides for assessment on essays and analytical responses over a given piece 

of written material 
Sample Assessment Questions: 
 
• Remove the unnecessary words or phrases in the sentences below to improve the 

syntax. 
• Choose a more appropriate word or phrase to replace _______ in the sentence. 
Instructional Resources/Tools: 
 
• Sample writing 
Cross Curricular Connections: 
 
• N/A  

 



	  
 	  

Board Approved 8-3-15 
 

50 

Depth of Knowledge  (Section 5) 
DOK: 2  
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Language Standards 
 
Instructional Unit: Z04. Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grades 11-12 reading and 
content, choosing flexibly from a range of strategies 
a.  Use context (e.g., the overall meaning of a sentence, paragraph, or text; a 

word’s position or function in a sentence) as a clue to the meaning of a 
word or phrase 

b.  Identify and correctly use patterns of word changes that indicate different 
meanings or parts of speech (e.g., conceive, conception, conceivable)  

c.  Consult general and specialized reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to find the pronunciation of 
a word or determine or clarify its precise meaning, its part of speech, or its 
etymology, or its standard usage 

d.  Verify the preliminary determination of the meaning of a word or phrase 
(e.g., by checking the inferred meaning in context or in a dictionary) 

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1-3,6,7 
CCSS: 11-12.L.4a-d 
NETS: N/A 
Performance: 1.5, 1.6, 3.4 

 
Unit (Section 3) 

Learning Targets: 
 
• a.  Use context clues to figure out word meanings  
 
• b.  Identify and use patterns of word changes that indicate meaning/parts of speech 
 
• c.  Use reference materials to determine pronunciation, meaning, parts of speech, 

etymology, or standard usage of a word 
 
• d.  Verify the definition of a word or phrase by studying the context or consulting 

reference material 
Instructional Strategies: 
 
• Students will:	  

• do vocabulary assignments dealing with contextual meanings of words	  
• practice context clues in vocabulary that is literature driven  
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Assessments/Evaluations: 
 
• Formative/summative – quizzes:   

• Vocabulary  
• Usage 

• Summative: Common assessments 
Sample Assessment Questions: 
 
• Highlight the words in the sentence that give clues to the underlined word’s meaning. 
• Which of the following indicates the adjective form of the word? 
• According to the dictionary entry, the word _______________ comes from the root 

________________.  What is the meaning of the root?  
Instructional Resources/Tools: 
 
• Various sample writings 
Cross Curricular Connections: 
 
• N/A  
 

Depth of Knowledge  (Section 5) 
DOK: 2   
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Curriculum: Pre AP English Literature 
 
Curricular Unit: Language Standards 
 
Instructional Unit: Z05. Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings 
a.  Interpret figures of speech (e.g., hyperbole, paradox) in context and 

analyze their role in the text 
b.  Analyze nuances in the meaning of words with similar denotations   

 
Standard Alignments (Section 2) 

GLE/CLE: N/A 
Knowledge: (CA) 1-3,6 
CCSS: 11-12.L.5a,b 
NETS: 1a,b; 2 
Performance: 1.5, 1.6  

 
Unit (Section 3) 

Learning Targets: 
 
• Demonstrate an understanding of figurative language, word relationships (analogies), 

and connotations of words 
 
• a.  Interpret figures of speech such as hyperbole and paradox in context and analyze 

their role in a text  
Instructional Strategies: 
 
• Students will practice annotating literary texts 
• The teacher will assign AR prompts specifically relating to figurative language   
Assessments/Evaluations: 
 
• Formative/summative: Vocabulary quizzes 
• Summative:  

• Common assessments 
• Analytical responses 

Sample Assessment Questions: 
 
• Choose the sentence that best explains the metaphor in the passage. 
• Rewrite the sentence below using a word that has the same denotation of the 

underlined word, but a negative connotation. 
Instructional Resources/Tools: 
 
• Various sample writings 
Cross Curricular Connections: 
 
• N/A  
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Depth of Knowledge  (Section 5) 
DOK: 2  
 


